
1SpringS P R I N G · I S S u e · 2 0 0 9 · 2 0 1 0

Oregon
music

educator

S p r i n g 2 0 0 9 / 2 0 1 0  V o l u m e  L X I # 3

Become a 
Music Activist

Message from 
Susan Castillo

2010 Award Winners

Become a 
Music Activist

Message from 
Susan Castillo

2010 Award Winners



2 Oregono R e G o N · m u S I c · e d u c a t o R



3SpringS P R I N G · I S S u e · 2 0 0 9 · 2 0 1 0

table of contents
Featured articles

music makers ...................................................................................................................4

omea Sustaining members .............................................................................................5

North by Northwest........................................ debbie Glaze ...........................................6

Images from the conference ............................................................................................7

President’s column ........................................ christopher d. Silva ..................................8

Focus on Budget ............................................................................................................10

Guest column ................................................ Susan castillo ......................................... 11

advocacy alert! ............................................. Barbara Geer .......................................... 11

orchestra column ......................................... Sean Williams ......................................... 12

off the Podium ............................................. Rob mc Glothin ....................................... 14

Second VP column ....................................... Ben Lawson ............................................15

music activism............................................... Jane and Jim Howell ..............................16

call for Presentation/Session Proposals ......................................................................... 17

call for tapes .................................................................................................................. 17

2010 omea awards .......................................................................................................18

Band column ................................................. dave Hodges ..........................................23

my Room is too Loud .................................... Jake Ross ...............................................24

Show don't tell .............................................. Kim Holster .............................................27

What's New In music tech ............................ mike Klinger ............................................29

meNc Recognition .........................................................................................................30

meNc application for Invitation NW division conference 2011 .....................................31

Playing along with the mozart effect ............. melissa Healy .........................................33

advertiser Index
Pacific university oregon ....................... 2

Whitworth university ............................... 5

Northwest Band camps ......................... 6

JW Pepper .............................................. 8

meNc ..................................................... 9

Forum music Festivals .......................... 10

university of texas ................................ 12

Yamaha ................................................. 13

university of Idaho ................................ 15

Willamette university ............................ 19

Portland Youth Philharmonic ................. 21

oregon State university ........................ 22

update Your Profile
Visit the omea 

Website at 
www.oregonmusic.org

View New oregon 
music Standards

www.oregonmusic.
org/files/images/

ormusedStdrds.pdf

university of oregon ............................. 25

eou Summer camp ............................. 26

music camps at Wallowa Lake............. 27

midi Synthesis  ..................................... 28

university of Puget Sound .................... 35

Sheet music Service ............................. 36



4 Oregono R e G o N · m u S I c · e d u c a t o R

music makers
OMEA Board of Control
omea President
christopher Silva, david douglas HS
christopher_silva@ddouglas.k12.or.us
503.261.8273

omea First VP
Jeff Simmons, Summit HS
jsimmons@bend.k12.or.us, 541.322.3407

omea 2nd VP/2011 conference chair
Ben Lawson, Hidden Valley HS
Ben.Lawson@threerivers.k12.or.us
c 541.218.1188, W 541.862.2124

omea Past President
Steven Zielke, oregon State university
szielke@oregonstate.edu, 541.737.5584

omea treasurer
tracy Ross, Lebanon High School
tracy.Ross@lebanon.k12.or.us, 541.259.8814x1024

executive directors
Jane and Jim Howell
janejim@oregonmusic.org
541.962.6262  toll Free 877.452.6632

omea Historian
david Becker, Lewis and clark college
dbecker@lclark.edu, 503.768.7464

Band chair
tom muller, david douglas High School
tom_muller@ddouglas.k12.or.us, 503.261.8386

Business/Sustaining member chair
al Kato, Jesuit High School
akato98@yahoo.com, 503.292.2663 x7040

choral chair/acda Rep
Kimberly Kroeger, tualatin High School
Kkroeger@ttsd.k12.or.us, 503.431.5705

orchestra chair
Sean Williams, Stephens middle School
williams_sean@salkeiz.k12.or.us, 503.399.3442 x403

Jazz chair 
Joel tanner, Newberg High School
tannerj@newberg.k12.or.us, 503.554.4400

collegiate chair
chris chapman, oregon State university
chris.chapman@oregonstate.edu
h 541.704.0794 c 541.974.7205

cmeNc Representative
dawn Kinman, Portland State university
dawn.kinman@hotmail.com, 503.840.8960

elementary music chair
Nancy milliron, Juniper elementary
nancy.milliron@bend.k12.or.us, 541.383.6165

General music chair
Wendy appleton, Sam Boardman elementary
applewe@centurytel.net, 541.676.8078

membership chair
Julie Voorhies, centennial High School
julia_voorhies@centennial.k12.or.us 
503.888.1899; w503.762.6166

mIc Representative
cak marshall, Peripole Bergerault
cakmarshall@mac.com

media Relations/all-State Housing chair
Joseph demianew, a. duniway middle School
joe.demianew@hotmail.com, 541.760.0131

Recording Secretary
Kelsie demianew, cummings elementary
kelsie.demianew@hotmail.com, 503.399.3141

Retired member chair
Richard elliott, George Fox university
relliott@georgefox.edu, 503.538.2945

Small Schools chair
mary ann Vidourek, Grant union High School
robert245@centurytel.net, 541.575.1799

Smte chair
Vacant

State Solo contest chair
Rob mcGlothin, Sandy High School
mcglothinr@verizon.net, 503.668.8011 x233

all-State Symphonic Band manager
david Hodges, mcNary High School
HodGeS_daVId@salkeiz.k12.or.us
s 503-399-3233  ex. 260, c 503-383-8908

all-State Wind ensemble manager
tom muller, david douglas High School
tom_muller@ddouglas.k12.or.us, 503.261.8386

all-State choir manager
marci taylor, Westview High School
marci_taylor@beavton.k12.or.us, 503-452-8860

all-State Jazz manager
Jody Henderson, Sisters High School
hendersj@outlawnet.com

all-State orchestra manager
travis Sipher, Kelly middle School
travis.Sipher@gmail.com

mS Honor Band manager
Gene Burton, dexter mccarty middle School
gburton60@comcast.net, 503.665.0148

mS Honor choir manager
Joe demianew, Patton middle School
joe.demianew@hotmail.com, 503.565.4510

mS Honor orchestra manager
Brenda Simmons, High desert middle School
bsimmons@bend.k12.or.us, 541.383.6480

elementary choir co-manager
Kelsie demianew, cummings elementary
kelsie.demianew@hotmail.com, 503.399.3141

elementary choir co-manager
donna Kagan, Stafford elementary
kagand@wlwv.k12.or.us, 503.673.6182

District Chairs
district 01 chair
Nicholas Budge, Grant High School
nbudge@pps.k12.or.us, 503.916.5160

district 02 chair
tim  Wells, centennial High School
soonertim@mac.com, 503.762.3206

district 03 chair
John coughlin, tillamoook High School
johnc@tillamook.k12.or.us, 503.842.2792 x2030

district 04 chair
Steve Phillips, auburn elementary 
SPhil25216@aol.com, 503.364.6543 

district 05 chair
mike Preston, madras High School
mpreston@509j.net, 541.475.7265 

district 06 chair
Louise Kienzle, Humbolt elementary
kienzlel@grantesd.k12.or.us, 541.575.1876

district 07 chair
John Harding, Bandon High School
hardingj1@verizon.net, 541.347.4414

district 08 chair
Nevin Vanmanen, Highland elementary
nvanmanen@grantspass.k12.or.us, 541.474.5765

district 09 chair
chris Rowbotham Vale Schools
chris.Rowboth@vale.k12.or.us, 541.473-0278 
 

district 10 chair
Gale Graham, Glide High School
gale.graham@glide.k12.or.us 

district 11 chair
emily thielen, crescent Valley High School
emily.thielen@corvallis.k12.or.us, 541.757.5828

district 12 chair
Sandi Green, creswell School district
sandiygreen@aol.com, 509.667.7756 

district 13 co-chair
Rendell Frunk, estacada High School
frunkr@estacada.k12.or.us, 503.630.8515 x2848

district 13 co-chair
Steve christensen, estacada High School
christes@estacada.k12.or.us

district 14 co-chair
Joel tanner, Newberg High School
tannerj@newberg.k12.or.us, 503.554.4400

district 14 co-chair
dave Sanders, chehalem Valley middle School
sandersd@newberg.k12.or.us, 503.544.4600

district 15 chair
Larry coates, mountain View middle School
Larry_coates@beavton.k12.or.us, 503.259.3890

all-State Food and transport coordinator
Brad townsend, oregon State university
btownsend@oregonstate.edu, 541.737.0544

Special Board Reps/Liaisons
oSaa assistant exec director
mike Wallmark, oSaa
mikew@osaa.org, 503.682.6722 226

oSaa Band/orchestra contest chair
chuck Bolton, damascus christian
tubasat@aol.com

oSaa Band Representative
Jennifer muller, david douglas High School
Jennifer_muller@ddouglas.k12.or.us, 503.261.8246

oSaa Board Rep
Jennifer muller, david douglas High School
Jennifer_muller@ddouglas.k12.or.us, 503.261.8246

oSaa choral Liaison
marci taylor, Westview High School
marci_taylor@beavton.k12.or.us, 503.259.5218

oSaa choir contest chair
matthew Strauser, corban college
mstrauser@corban.edu, 503.589.8167

MENC Leadership
meNc National President
Barbara Geer
www.menc.org, 800.828.0229

NW meNc Region President
debbie Glaze, Portland State university
glazed@pdx.edu

Editors
oregon music educator
Jane and Jim Howell, editors
P.o. Box 1235, La Grande, oR 97850
541.962.6262  toll Free 877.452.6632
e mail: janejim@oregonmusic.org
Website: www.oregonmusic.org

Publishing and Printing
apollo Graphics, Inc.
Wade Graphic design, Inc.
the oregon music educators association is a federated State as-
sociation of the music educators National conference, a voluntary, 
non-profit organization representing all phases of music education 
in schools, college, universities, and teacher education institutions. 
active meNc-omea membership is open to all persons engaged in 
music teaching or other music educational work. membership office 
is at 1806 Robert Fulton drive, Reston Va 220-91-4348. Non-member 
subscriptions are $15 per year; $5 per issue. Bulk rate postage paid.



5SpringS P R I N G · I S S u e · 2 0 0 9 · 2 0 1 0

omea Sustaining members
alfred Publishing co., Inc • Kathy Johnstone 
16320 Roscoe Blvd Ste #100, Van Nuys, ca  91406
kjohnstone@alfredpub.com, www.alfred.com

Beacock music co. • Phil Hodapp  
1420 Se 163rd ave., Vancouver, Wa 98683
duxrgr8@aol.com, www.beacockmusic.com

concordia university • Jean-marie Price
2811 Ne Holman, Portland, oR 97211
jmprice@cu-portland.edu

educational travel Services, Inc. • Julie Sabala 
Po Box 82605, Portland, oR 97282 
julies@etsi.ws, www.etsi.ws

empire music co. • Gwenda Williams
P.o. Box 98, Bellingham, Wa 98227
gwenda@empiremusic.net,  www.empire-music.com

George Fox university • carla Williams 
414 N meridian St #6007, Newberg, oR 97132
lwenz@georgefox.edu

HelpSchools • Brandon cade
1234 Woodrow St. Ne, Salem, oR 97301
www.helpschools.net

Jupiter Band Instruments • maja Sommerlatte 
Po Box 90249, austin, tX 78709-0249 
mrosch@jupitermusic.com, www.jupitermusic.com

JW Pepper • Pat Howland 
Po Box 9800, tacoma, Wa 98409-9800 
phowland@jwpepper.com, www.jwpepper.com

Kemtone Repair & music company • charles "Randy" Kem
1450 21st St. Ne, Salem, oR 97301
http://kemtone.com

marcinkiewicz co. • Zack marcinkiewcz 
593 Se 1st ave, canby, oR 97013
www.marcinkiewicz.com

mr. Formal • Jennifer Hagedorn
1205 Se Grand ave., Portland, oR 97214
jhagedorn@mr-formal.com

Neil a. Kjos music co. • david Paul 
4380 Jutland dr., San diego, ca 92117 
dpaul@kjos.com, www.kjos.com

New Horizons tour & travel • tish Brown/adam chipman
2727 Spring arbor Rd , Jackson, mI 49203 
adam@nhtt.com, www.nhtt.com

oregon Symphony • monica Hayes
921 SW Washington, Ste. 200, Portland, oR 97205
mhayes@orsymphony.org, www.orsymphony.org

Pepwear • Paul Proctor 
1031 eastgate dr., midlothian, tX 76065 
les@music-ts.com

Peripole-Bergerault, Inc.  • Sylvia Perry and andrew Perry
Po Box 12909, Salem, oR 97309-0909 
contact@peripolebergerault.com
www.BergeraultuSa.com

Portland State university music • debbie Glaze
P.o. 751, Portland, oR 97207
glazed@pdx.edu

Portland Youth Jazz orchestra - PYJd • michelle medler
3631 SW Huber St, Portland, oR 97219 
shell@medlerstudios.com, www.pyjo.com

Portland Youth Philharmonic • Ingrid arnott 
421 SW 6th ave, Ste 1350, Portland, oR 97204
ingrid@portlandyouthphil.org

Sheet music Service • Gordy Reece 
810 Se Sherman St, Portland, oR 97214-4657
www.sheetmusicservice.com

university of oregon School of music
Scott Barkhurst/ceci Lafayette 
1225 university of oregon 
eugene, oR 97403-1225
scottb@oregon.uoregon.edu/music.uoregon.edu

Wally’s music Shop • Steve Bond
607 Washington St., oregon city, oR 97045
wallysmusic@wwi.com

World Projects, Inc. • Keith Bishop 
195 Glen cove marina Road, Ste #201
Vallejo, ca 94591-7291 
www.world-projects.com, keith-bishop@world-projects.com

Yamaha corporation of america 
Band & orchestra division 
Larry chamberlain/melanie Walker 
11410 Ne 124th St, PmB 521, Kirkland, Wa 98034
lchamberlain@yamaha.com, www.yamaha.com/band

Yamaha corporation of america music in education
adria Lewis/Sallie mccaffery/christi Brown 
6600 orangethorpe ave, Buena Park, ca 90620
csoto@yamaha.com, mjwalker@yamaha.com



6 Oregono R e G o N · m u S I c · e d u c a t o R

North By Northwest debbie Glaze
meNc NW division President

High magnitude 
teaching

a
re you a high magnitude teacher? 
What is a high mag-
nitude teacher? this 
relatively new term in 

education refers to the effect 
and impact you, as a teacher, 
have on your students and your 
classroom environment. though 
high magnitude teaching ap-
plies to teachers of all subjects, 
it is especially powerful in a 
music classroom, where the 
teacher essentially chooses the curriculum 
and creates the classroom environment.

memories create learning and higher level 
thinking. Research in a variety of cultures 
worldwide has shown that high magnitude 
teaching creates a far more compelling and 
memorable classroom environment. So what 
is a high magnitude teacher?
  
the two key elements are:
eYe coNtact

StudeNtS actIVeLY PaRtIcIPatING 
aLmoSt aLL oF tHe tIme

Simply said, this has been translated to: 
“Look at them and have them playing or 

singing most of the time.”

other qualities of high magni-
tude teaching include:
compelling volume of vo-
cal instruction (the teacher 
voice) that varies throughout 
the lesson
Voice Pitch (the teacher voice) 
that varies throughout the 
lesson

Voice Speed (neither too fast nor too slow) 
that varies throughout the lesson
energy Level that varies throughout the 
lesson
Reinforcement, both positive and corrective

the style of a high magnitude teacher 
can be very individual and all styles are 
worthy, provided that they are authentic 
and student-centered.  We all know that 
successful teachers embody a myriad of 
different styles.  So, while no style of teach-

ing is considered optimal, the more variety 
in each lesson, the better.  this is also borne 
out through years of brain research into 
how students learn best.  the above bullets 
confirm that constant variety and change 
of pace increases attention and focus, and 
therefore, memory and learning.

High magnitude music teachers understand 
pacing, which may refer more to spirit than 
to speed of instruction.  this has been 
described as, “Rehearsal as the release of 
spirit or the uncovering of spirit.”  In trans-
forming the spirit of a rehearsal, consider 
that students,
teacher, and the music will be transformed 
through the process.  making rehearsals 
fun and compelling is a creative, albeit 
challenging assignment.  It also presumes 
that all musical details and skills are well 
in hand.  though much of this seems like 
obvious common sense, videotape yourself 
to discover if, indeed, you are a high mag-
nitude teacher.

I wish you the best as you continue to 
inspire students through the remainder of 
this school year.
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President’s column
dear fellow oregon 
music educator’s:

a
s I reflect on the last 18 
months of my presi-
dency, I am proud of 
the work the omea 

board has accomplished.  dur-
ing this time, we have weathered 
a restructuring of our executive 
director position, rebuilt our 
website, published standards 
for music programs in our state 
and provided our membership with stellar 
in-service experiences.

there are so many omea members that 
have served the membership that I won’t 
try to name them all for fear of an egregious 
omission.  Service to omea takes selfless 

dedication while offering many 
rewards.  I will always cherish 
the relationships I have formed 
with so many members from 
every corner of our great state.  
to all of you I have had the dis-
tinct pleasure of working with, 
thank You!

as we enter the time of the 
school year when school districts are form-
ing their budgets for the 2010-2011 school 
year, we must work to make the most of the 

advocacy tools available for the programs 
that serve the children of oregon.  If you 
haven’t done so already, check out all of the 
materials available on the music educator’s 
National conference website as there are 
many free resources available there.

I’d like to take this opportunity to wish Jeff 
Simmons all the best as he prepares to 
become your next omea president and 
again thank everyone who has served 
omea during my tenure.

Respectfully Submitted,

christopher d. Silva
President

christopher d. Silva
omea President
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Focus on Budget
eliminating music 
Programs: the 
Financial effect
“FocuS oN BudGet: Reverse economics 
– developing a Fiscal case for Your music 
Program (Part 2 of 2).” John Benham, Sup-
portmusic.com, may 1, 2008.

“[one] case study … illustrates the financial 
effect of cutting music programs. In this dis-
trict the administrative proposal was to elim-
inate 70% of the orchestra staff, and 48% of 

the band staff (initially equated to 7.8 Fte). 
However, the district indicated that they 
would only cut 5.2 Fte band and orchestra 
positions for an anticipated annual savings 
of $156,000 (based on an average sal-
ary figure of $30,000, excluding benefits.) 
 
In the first year of these proposed cuts, all 
instrumental students in grades 4, 5 and 
6, approximately 1800 students, would 
be eliminated from participation in band 
and orchestra … the district would have 
needed to open 29 new classes and hire 
6.4 Fte classroom teachers to replace 

the 5.2 Fte instrumental teachers to teach 
former instrumental music students (6.4 
Fte x $30,000 at a cost of $192,000). 
 
By year five, for all practical purposes, the 
band and orchestra programs would have 
collapsed. the district would have needed 
to hire 12.6 cumulative classroom Fte for 
63 classes of former instrumental music 
students at a cost of $378,000. added to 
the anticipated savings of $156,000 this 
would have amounted to an annual budget 
miscalculation (reverse economic effect) of 
$534,000.”
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Guest columnSusan castillo
State Superintendent of Public Instruction

Part One of Three- Introductory 
Comments from the All State Middle 
School Performance, January 2009 

o
ver the holidays I had a chance 
to visit with my 
grand nephew who 
is 14 and plays the 

alto clarinet in his school’s 
band.  In the course of talking 
about how that is going he said 
very strongly, “music is really 
important.” I loved how he ex-
pressed himself. 

When I was a young girl, the 
Beatles were the biggest thing going.  I 
remember being home on a Sunday night 
in 1964 and watching them in glorious 
black and white on tV’s ed Sullivan Show.  I 
remember singing along to songs like “She 
Loves You” and “I Want to Hold Your Hand.”  
I went out and got their first album, called 
meet the Beatles.  I spent hours staring at 
their faces on the cover and played the 
record ‘til the grooves wore out. 

I grew up with the Beatles...  From the time 
they started out as four mop-tops singing 
“Love me do” ...  to the time when they 
donned psychedelic suits and pushed the 
limits of pop music as “Sergeant Pepper’s 
Lonely Hearts club Band”...  and right to the 
end, when they let they let their hair grow 
shaggy and urged us all to “Let It Be.”  I 
stayed a fan through their solo careers and 
still love their music today.

the Beatles changed music forever, incor-
porating wide-ranging influences -- from 

rhythm and blues to country to classical 
-- into their music. 

more importantly, they changed the 
world.  and not just clothes and hairstyles, 

though they did do that.  they 
changed how we see and ex-
perience the world.  When they 
sang “all You Need Is Love,” 
we believed them.  

the Beatles’ impact was world-
wide -- even in the former Soviet 
union.  I recently watched a 
fascinating documentary on 
oPB called “How the Beatles 

Rocked the Kremlin.”

during the 1960s, the uSSR banned the 
Beatles.  to them, the Beatles represented 
Western culture and corruption. the 
government actually put out anti-Beatles 
propaganda.

Yet Soviet teenagers loved the Beatles as 
much as I did.  But in the uSSR, being a 
Beatles fan was strictly underground.  Kids 
couldn’t go out and buy their records, so 
they had to get smuggled copies.  that 
was how they rebelled, by listening to 
the Beatles.  the documentary suggests 
that the Soviets were more afraid of rock 
music than of nuclear weapons, and that 
ultimately, the Beatles helped to bring down 
communism. 

Now, I can’t help but bring these things 
back to schools and students.  as I 
watched this program about the Beatles, 
I got to thinking about the power of music 
in our lives today.

I thought about how important it is to make 
sure that our children learn music.  How 
vital it is to their development to teach them 
to play and sing music, and to appreciate 
mozart and charlie Parker and, yes, the 
Beatles.

there are research studies indicating that 
music education may enhance academic 
performance.  But I believe music is some-
thing much more powerful than that -- 
something that is important for its own sake.  

When we cut music in our schools, we’re 
cutting children off from the things music 
represents -- beauty and self-expression 
and freedom.  

music can make us laugh or cry or think 
-- sometimes all at once.   music has the 
power to rock the house, raise the roof, and 
bring down the walls that divide us.   music 
liberates us, mind and spirit.

We cannot stand by and say that music is 
only for some children, that we cannot af-
ford music education for all children. 

that’s why we must dedicate ourselves to 
supporting music programs in our schools 
in every way possible... Let your school 
boards know how much you value music.  
tell your principals and teachers, too, and 
ask them what you can do to support music 
in the classroom.   Reach out to the commu-
nity.  Get involved by donating instruments, 
giving music lessons, whatever it takes to 
support the arts in our schools... 

For aLL our schools, and aLL our children.

advocacy alert! Barbara Geer
meNc President

Support Music is 
Redesigned
I hope that you are aware of the redesign 

of the Support music Make Your Case 
database, now housed on www.menc.org. 
this powerful advocacy tool will help music 
education advocates build a case for their 
music programs when they are threatened.

advocates can use the facts, statistics, 
research and anecdotes on specific top-
ics for presentations, speeches and other 
communications with school board mem-
bers, administrators and legislators.



12 Oregono R e G o N · m u S I c · e d u c a t o R

orchestra column Sean Williams
omea orchestra chair

I
f your teaching assignment is anything 
like mine, you teach at least a couple 
of classes each day that are “pull-outs” 
-- that is, you pull students out of their 

regular classroom for orchestra instruction. 
In this era, where classroom teachers and 
principals find themselves facing tremen-
dous pressure to close the achievement 
gap (as measured by state test scores), 
you have probably encountered some 
resistance to the notion of students being 
pulled out for an elective.

I have faced this same argument this year 
and wanted to share some insights with 
you all. I hope you will find these helpful.

1) Be able to articulate music’s role in the 
development of the whole child.

music and the arts are included among 
the “core academic subjects” under the 
No child Left Behind act. the primary dif-
ference between music and other subjects 
(e.g., math and literacy) is that music is not 
tested by the state. However, the value of 
music programs and the success of music 
teachers are tested every time we have a 
public performance. We cannot achieve 
excellence in our music programs if we are 
prevented from meeting with the students. 

2) Be familiar with the research on pull-
out instruction and its impact on student 
achievement.

“applying Research to teaching and Play-
ing Stringed Instruments” (aSta, 2002) is 
a tremendous resource for all string teach-
ers. It includes a chapter that reviews the 
research on the study of stringed instru-
ments and student learning -- and, more 
to the point, a section that specifically ad-
dresses the pull-out question. the bottom 

line is that pull-
out instruction 
has been shown, 
through several 
i n d e p e n d e n t 
studies, to have 
no measurable 
negative impact 

on student test scores. (this is, of course, 
different from having a positive impact, 
which cannot be definitively proven.) 

Wendy Barden, a string teacher in minne-
sota, recently completed a study that com-
pared the math test scores of students who 
were enrolled in pull-out orchestra instruc-
tion with those of students who remained in 
the classroom. Her research, presented at 
the recent aSta conference, reiterated the 
positive relationship between study of in-
strumental music and achievement in math. 

3) use data to your advantage.

one positive aspect of the No child Left 
Behind era is the wealth of data on student 

achievement and the ease with which we 
can access it. If you’re facing a challenge 
to your pull-out program, maybe it’s time to 
look at your own students’ test scores. What 
percentage of your pull-out orchestra stu-
dents are meeting state standards on math 
and literacy tests? How does that percent-
age compare to the general population? 
You may be surprised by what you find.

4) understand the teachers’ and principals’ 
perspective.

When teachers complain about students 
being pulled out for music instruction, their 
base emotion is often fear: fear that their 
students will indeed fall behind and that, 
by extension, the teacher will be judged 
as not having accomplished their job. If 
we communicate with teachers (“How’s 
Johnny doing on his math work?”), we send 
the message that our primary goal is the 
student’s success. If we make a few small 
concessions like allowing teachers to hold 
struggling students in from time to time, 
we can earn a great deal of mutual trust 
and goodwill. 

Having written all of this, I realize that I 
need to take my own advice.  If you have 
any other suggestions on addressing the 
pull-out issue, I welcome your feedback.

Best wishes to you all as we near the end 
of the school year!
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off the Podium Rob mc Glothin
State Solo contest chair

off the Podium: 
experiments in 
chamber music

I
t all started with a canned 
Food drive in early de-
cember a few years ago. 
Several groups of band 

students went out to the local 
Fred meyer to play carols in the 
cart atrium to raise money for 
the drive. as I wandered the 
store listening to the sounds 
echo, it occurred to me that 
they really were starting to sound great 
playing together. the following week in 
rehearsal, I asked just those who had 
played to give us a section of the piece 
we were working on as a small ensemble. 
It was obvious to all that they had mysteri-
ously learned to listen to each other and 
really play together. Pitch, entrances, note 
lengths, dynamics, balance, and blend 
were all improved. of course we all address 
these things in the course of rehearsal 
repeatedly, but was this the final piece to 
getting them to do it on their own?

Having the blessing of a hard-working 
teaching assistant that semester, I put her 
to the task of organizing the file cabinet 
marked “groups.” With a bit of additional 
investment to beef up the mixed instrument 
ensembles, we soon had enough good 
material to divide the main ensemble into 
chamber groups. Brass quintets, Wood-
wind quintets, Flute choirs, mallet quartets, 
and some less traditional combinations 
were formed and assigned pieces. Now 
the problems: who has twelve spaces for 
them to rehearse? How do I monitor them? 

How much time can I give up from the regu-
lar rehearsal schedule to do these extra 
pieces? Would I really be saving rehearsal 
time later? 

When in doubt, try something. We declared 
monday the first chamber 
rehearsal, instructed them to 
find a spot and go. they found 
hallways, locker rooms, prac-
tice rooms, music libraries, 
the lunchroom, hallways, and 
backstage areas and went to 
work. at the end of the hour we 
had to work on getting stands 
back to the room, but everyone 

seemed to be enjoying the novelty of it 
enough to keep out of mischief. I guessed 
that one day per week of this type of re-
hearsal was tolerable, so we did it again six 
more times before the “chamber Recital” 
concert in early February. I encouraged the 
groups that were feeling good about their 
pieces to play them for the solo ensemble 
contest, and got several volunteers.  the 
real shocker came at the recital, which, 
while lightly attended and performed in 
the band room in a very casual style, was 
incredibly well received by the parents. 
many said it was their favorite concert to 
date, and one of the first where they could 
actually hear and see their own kid playing. 
after all, their job in the large ensemble is 
to blend with others, and not stand out. 

as for regular rehearsals, I now had a new 
tool. to improve clarity, I have just the brass 
quintet, or just the woodwind quintet play as 
a model. to improve ensemble tone, there 
are ready groups to demonstrate their sec-
tion sound, and then match them with other 
groups. the students start to look at the 
pieces differently in terms of the role of their 

section in the context of the piece. the level 
of individual responsibility for parts rose 
along with their level of concern. Nowhere 
to hide means time to hit the woodshed!

over the years the program has expanded, 
to the point where the group spends nearly 
30% of their class time over a month with-
out me on the podium. the program is 
presented in a local church, and is better 
attended, and the students can practice 
presentation of this type of work.

Sound interesting? Here are some points 
to consider:
-It is difficult at first to give up the rehearsal 
time. a great deal of faith is involved as 
contest season looms! expectations for 
part preparation and days spent in sec-
tionals as well as chamber groups help to 
keep director anxiety at manageable levels. 
as you float around through the chamber 
group rehearsals, it will be fairly obvious 
which groups need help and which ones 
are functioning well on their own.

-too much time is not good. By the third 
or fourth rehearsal for average players 
with appropriate music, they run out of 
methods to continue improving the parts. 
more seasoned players have the tools, but 
I strongly suggest the direct instruction of 
rehearsal techniques for all students. the 
same methods we use from the podium like 
counting, clapping, singing, chunking, slow 
motion, chorale style, bopping, hissing, 
and listening to models need to be taught 
explicitly. I suspect this would be an even 
greater issue with 90 minute blocks. For 
us, at 55 minutes, with set-up and putting 
stands away, the rehearsals were a good 
length to stay focused on the job at hand.
-Groups need a leader, and a protocol for 

“Paul McCartney Joins Music Education Cause.” Thaidy Magazine, 2005

“as a boy growing up in Liverpool, I was surrounded by music. that’s just the way it was. the problem is that more and more music 
programs are in danger of being eliminated. that’s why I’m proud to join Fidelity in supporting the music Lives Foundation. after 
years and years of playing in a band and making a living doing what I love, I can honestly say, ‘Where would I be without music?’” 
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bringing out their problems and frustrations 
to the group. If not, mayhem can ensue 
rather quickly.  appoint one, or let them 
choose. a good protocol we found was for 
the group’s leader to ask for suggestions 
each time the group stops playing, and to 
set specific rehearsal targets for the day, 
so they don’t just play through it over and 
over with the same mistakes.

-the culminating recital (for a grade) was 
key in keeping students focused on getting 
the works performance ready. Yes, it is one 
more night on the calendar, but an easy 
set-up, and a real crowd pleaser.

-Your regular rehearsals tend to become 
very focused, with a no-time-to-waste at-
titude on the part of students and directors. 
Plan ahead with a rehearsal schedule for 
the students that details what sections or 
goals will be worked on during each re-
hearsal. If you haven’t tried this, you might 
like it. What was practice becomes a real 
rehearsal and improvements come more 
quickly than you might think.

-Guest artists are great! If there is a local 
chamber group that can come in and play 
for them, it really adds to the experience 
and shows them the possibilities.

-If you share a facility with a colleague, 
communicate which days these activities 
will take place, so that they aren’t compet-
ing for space. For us, that was the choral 
director and the drama director, but I found 
both very willing to cooperate when warned 
in advance of this mildly chaotic period.

In conclusion, I would just like to re-enforce 
the positives. By showing them another 
way to enjoy music making, you have given 
them a gift that will last a lifetime. It may not 
be for everyone, but if you are looking to 
shake things up a little, for your students 
or yourself, give it a try!

Second VP column Ben Lawson
2nd Vice President

P
lanning for the 2011 
State conference is 
well under way. I am 
especially looking 

forward to our evening ban-
quet. our banquet entertain-
ment will be provided by the 
trombones de costa Rica. In 
honor of their trek from costa 
Rica our entire evening will 
have a Latin american theme, 
from the decorations to a newly created 
menu it will be a festive evening. We are 
also working on brining marcia Neel back 
for a 3rd year, but this time she plans to bring 
an entire series of mariachi sessions and 
an outstanding mariachi group. If you have 
any suggestions for next year’s conference, 
please feel free to contact 
me at ben.lawson@threerivers.k12.or.us.
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music activism Jane and Jim Howell
executive directors & editors

m
usic activism is extremely 
important to every music edu-
cator... especially when the 
economy is struggling. You 

may not think about your meNc/omea 
membership as actively supporting you and 
your program. membership is often the first 
step in becoming a “music activist”.

Nationally, meNc is working and support-
ing all efforts to keep music in schools 
through the membership of more than 
75,000 active, retired, and pre-service 
music educators. Since 1907, meNc has 
worked to ensure that every student has 
access to a well-balanced, comprehensive, 
and high-quality program of music instruc-
tion taught by qualified teachers. meNc 
serves millions of students nationwide 
through activities at all teaching levels. 
MENC’s mission is to advance music 
education by encouraging the study and 
making of music by ALL. 

omea actively supports music education 
in oregon. We are excited about the ac-
complishments of omea this year! Past 
President Steve Zielke labored to develop 
and have oregon’s first music education 
Standards adopted (view at www.oregon-
music.org). President christopher Silva has 
worked non-stop behind the screens to provide 
omea with solid leadership and a constant vision 
to sustain the organization and keep it headed 
toward growth. members of the executive board 
give countless hours to support you and your 
students because they are “music activists”.

the all-State conference in January was excep-
tional! First VP Jeff Simmons master-minded a 
conference that offered more sessions and per-
formances than any conference in recent history. 
He also reached out to develop a supportive 
relationship with Susan castillo, the State Super-
intendent of Public education.  think about the 
conference chairs and their tireless dedication 
to you and to your students. the conference is a 
“group activist project” that takes the skills and 
devotion of many music activists! 

We had so many teachers and pre-service 
teachers attend the conference that we barely fit 
everyone into the banquet hall to hear turtle Is-

land. one of our biggest conference activists was 
Stuart Welsh, equipment person. Stuart handled 
every equipment request and equipment change 
with dignity and grace. every “music activist” 
involved in the conference did something to 
support you and music in your school.

the omea board of directors and staff had three 
specific music advocacy goals for 2009-2010; 
1) comPLete aNd ImPLemeNt oReGoN 
muSIc StaNdaRdS. 2) SeNd out cd’S 
aNd dVd’S oF aLL-State PeRFoRmaNceS 
to eVeRY oReGoN LeGISLatoR. 3) PRo-
VIde You WItH ReSouRceS FoR You to 
Become actIVIStS aNd adVocateS FoR 
YouR oWN PRoGRamS. the first two goals 
are completed and the third is on-going. 

In a continued effort to give you information 
that will help you and your supports become 
better “music activist” we would like to share 
the following web based resources developed 
by Stefani Langol, music technology editor for 
the massachusetts music News (Winter, 2009): 

meNc america’s voice for all aspects of music 
education – http://www.menc.org/resources/
view/music-education-advocacy-central

Namm the largest industry supporter of music 
education – http://www.namm.org/

Support music is a national advocacy effort 
spearheaded by meNc and Namm – http://
www.supportmusic.com/

the american music conference (amc) promot-
ing the importance of music and music educa-
tion – http://www.amc-music.com/advocacy/
toolkit.htm 

VH1 Save the music, community advocacy tool-
kit – http://www.vh1savethemusic.com/node/46 

Kennedy center alliance for arts education is 
a coalition of statewide non-profit alliances for 
arts education – http://www.kennedy-center.
org/education/kcaaen/

americans for the arts the nation’s leading 
non-profit organization for advancing the arts – 
http://www.artsusa.org/

the arts education Partnership mission is to 
demonstrate and promote the essential role of 
the arts in enabling every student to succeed 
in school – http://www.aep-arts.org/

children’s music Workshop main goal is to put 
music education in the curricula of public and 
private schools – http://children-musicwork-
shop.com/advocacy/index.html

La dolce Vita enterprises owner is the author 
of “everything We Learned about Business We 
Learned Playing music” – http://www. ldv-
enterprises.com/music-ed-advocacy.htm

Former arkansas Governor mike Hukabee 
was presented with the music for Life award 
by Namm – http://www.americanprogress.org/
events/2008/09musiced.html and http://www.
wannaplaymusic.com/

a missing Piece in the economic Stimulus: 
Hobbling arts Hobbles Innovation a blog 
hosted by Psychology today – http://www.psy-
chologytoday.com/blog/imagine200902/
missing-piece-in-the-economic-stimulas-
hobbling-arts-hobbles-inovation

Websites for Jazz education:  http://www.jalc.
org and http://www.menc.org/sjazz and 
http://www.majazzednet.org and http://
jazzednetorgg

as our first year nears an end we want to thank 
everyone for their help and support! It has been 
a joyful year as we have learned more about 
the needs of the organization and our roles 
within the structure. We want to do everything 
we can to facilitate the growth of omea and of 
our membership. Please contact us if you have 
any ideas or suggestions.

janejim@oregonmusic.org
877.452.6632
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2011 omea State conference
January 13-16, 2011 • Eugene Hilton & Conference Center

meNc member submitting proposal: ___________________________________________________________________________________________________
address __________________________________________________________ city ________________________State _______ Zip ___________
office Phone  __________________________________________________________Home Phone  ________________________________________________
Please outline the Proposed Session __________________________________________________________________________________________________
   _______________________________________________________________________________________________________________________________
Session topic/title ___________________________________________________________________________________________________________________
Brief description of content: __________________________________________________________________________________________________________
   _______________________________________________________________________________________________________________________________
demonstration or Performance Group Required:    [  ]  Yes     [  ]  No
could the demonstration group be one of the groups invited to perform at the conference?  [  ]  Yes    [  ]  No

Suggested clinicians (include name, address, and school or industry affiliation) 
   _______________________________________________________________________________________________________________________________
Would you be willing to preside or organize this session?   [  ] Yes    [  ]  No

Note:  all music educators appearing on omea programs must be members of meNc.  No honoraria or expenses are paid to music teachers from 
within oregon.  expenses and fees may be paid to non-music educators and music teachers from other states.

  Send this form by June 1, 2010 to: Ben Lawson
   1174 SW Westerly court, Grants Pass, oR 97527

call for Presentation/Session Proposals

2011 omea State conference
January 13-16, 2011 • Eugene Hilton & Conference Center

Person submitting tape:  ______________________________________________________________________________________________________________
meNc number ____________________________________________________
address __________________________________________________________ city ________________________State _______ Zip ___________
office Phone  _____________________________________________________ Home Phone  _____________________________________________________
Name of Group on tape: ______________________________________________________________________________________________________________
type of ensemble ____________________________________________________________________________________________________________________
addition information about the ensemble: _______________________________________________________________________________________________
   _______________________________________________________________________________________________________________________________
   _______________________________________________________________________________________________________________________________
Would you be willing to be a demonstration group for a clinician?   [  ] Yes    [  ]  No

If invited to perform, are there any special performance needs that omea needs to be made aware of? 
   _______________________________________________________________________________________________________________________________
   _______________________________________________________________________________________________________________________________
   _______________________________________________________________________________________________________________________________
Note:  all music educators appearing on omea programs must be members of meNc.  No honoraria or expenses are paid to music teachers from 
within oregon.  expenses and fees may be paid to non-music educators and music teachers from other states.

  Send this form by June 1, 2010 to: Ben Lawson
   1174 SW Westerly court, Grants Pass, oR 97527

call for tapes
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2010 omea awards
Based on the comments Past President 
Steven Zielke made at the omea Banquet, 
Saturday, January 16, 2010

Service to the Profession Award 
Karl Raschkes, Salem-Keizer School distrct

omea Service to the Profession award was 
established in 2008 to recognize individu-
als who have made important contributions 
to music education in oregon. omea in-
tends this award to recognize an individual 
whose tireless work on behalf of music 
education merits important and significant 
statewide attention.  

this year’s recipient, Karl Raschkes, left his 
orchestras to focus full time on supporting 
music education as the curriculum direc-
tor and music Supervisor for Salem-Keizer 
public schools. He has labored tirelessly to 
promote music education and to advocate 
for music in schools.  

His nominator wrote, “He has dedicated the 
last 23-years of his career to building and 
maintaining an incredibly vibrant music pro-
gram in his district. With all the cuts across 
the state this past year, he has tirelessly 
campaigned to not lose any Fte related to 
music – as a matter of fact he has managed 
to increase differentials for some teachers, 
even in this financially desperate climate.”

a newer teacher in his district stated, “I am 
strongly supporting this nomination, and 
I am truly convinced that if every school 
district in our nation had such a thoughtful, 
supportive, dedicated music administrator, 
our nation would be transformed into a 
“Nation of Song.”

a media executive from the candidate’s 
community wrote, “Please recognize this 
amazing champion for music education, 
a fearless and tireless man, he is the rea-
son we have music education when many 
schools have taken it away.”

Excellence in Music Elementary 
Education Award
Wendy appleton, Sam Boardman elemen-
tary School, Boardman 

the excellence in elementary education 
award was established in 2007 to recognize 
excellent music teaching of oregon children 
at the elementary level. this year’s nominee 
was nominated by a remarkable number of 
supporters, from administrators, colleagues 
and parents, to a letter signed by the mayor, 
council president, and each councilor. the 
letters speak of a passion and energy that 
is remarkable and unstoppable—extending 
from the classroom into every part of her 
community. Wendy is the current general 
music teacher at Sam Boardman elemen-
tary School in Boardman.

Her administrator wrote, “our nominee 
serves the greater musical profession by 
promoting and advocating for musical op-
portunities.  Her lessons are music plus…
applying benchmark standards, teaching 
learning dispositions, and music within the 
theme of u.S. history.  She scaffolds the 
learner for success and can musically en-
gage even the most challenging behaviors.”  

the mayor wrote, “It was very rewarding to 
see the entire student body sing patriotic 
songs to the veterans on Veteran’s day.  It was 
very thoughtful of her to invite the mayor (and 
very smart) to be a part of that celebration.”  

a colleague summarized our awardees 
passion; “She comes to school early, stays 
late, always a professional—that’s our nom-
inee. She shows a level of dedication that 
far surpasses what is just required of her.”  

that is exactly why this award exists, to 
recognize those among us that continue to 
exceed all expectations in our dedication 
to our students. 

Outstanding Contributor Award
Lindy Wunn, Portland Public Schools 

omea benefits from the contributions of 
many people and organizations. they pro-
vide important services that promote and 
support the work of omea. these people 
may or may not be members of our profes-
sion. the outstanding contributor award 
is intended to recognize these individuals 
and thank them. this year’s recipient is 
certainly an example of how the loyal and 
faithful service of an individual can make all 
the difference in making music education 
work for thousands of students. 

as is so often the case, our best and most 
significant contribution can far exceed our 
job description, taking on roles that make 
all the difference. the nomination packet for 
this award winner was an amazing collec-
tion of effusive praise from administrators, 
colleagues, parents, and teachers. an 
article about the award winner read, “He is 
the last repair man in the land.  When the 
53 year old expert in extricating the doll’s 
limbs, toothbrushes and marlboro’s squir-
reled away in trombones and tubas and 
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2010 omea awards
saxophones retires, what is the future for 
instruments abused by school children?”

a music teacher also wrote, “He has a 
magical gift of resurrecting instruments, 
some from the ice age, to playing condition 
when funding for new horns in the district 
has hit an all-time low.  Without him our 
instrumental programs would barely be 
able to exist.”

But our nominee has done so, so, so much 
more. one music teacher wrote, “He was 
the source of reliable information about 
what was really happening in the district. 
Without any consistent long-term arts 
leadership he was the person I would turn 
to when I felt I needed a clear viewpoint 
on what was really happening. He always 
seemed to be able to clearly and succinctly 
articulate the reality of the situation.”

another teacher wrote, “I have known this 
nominee for 30 years and he is one of the 
main reasons instrumental music is still 
available to children in our district.”

another teacher wrote, “He has chaper-
oned two of my spring trips, on his own 

time and his own money. the kids loved 
him, and totally respected him at all times.”  

Lastly, another teacher wrote, “the sheer 
volume of work that he deals with is very 
difficult for any mere mortal to comprehend. 
Yet, not only does he produce outstanding 
work, he also provides something much 
harder to quantify—he listens to us.  He 
can’t solve all our problems. that’s not the 
point.  He cares, he understands, and he 
does all he can to support us.”

Outstanding Administrator Award
cherie Stroud, crescent Valley High 
School, corvallis

omea annually recognizes an adminis-
trator that has provided remarkable and 
unusual support for music education.  dur-
ing these very tough times for education in 
general, the success of music programs in 
our schools is dependant upon the support 
of our administrators.  I am very pleased to 
announce that this year; we have two ad-
ministrators that omea would like to honor 
with the outstanding administrator award.

our first recipient is a Principal in the 
corvallis School district.  our nominator 
wrote, “I can’t imagine a more supportive 
principal. Her success is due to her respect 
for students.  She truly cares about the 
success of each student.  She is at every 
choir, band, and orchestra concert.  I know 
that she does this because she loves her 
school and she truly is an outstanding 
administrator.”  

another teacher wrote, “these have been 
rough times financially for many music 
programs.  However, our principal was ef-
fective in actually increasing our budget for 
music.  Last year, our music program was 
lucky enough to win first place at the oSaa 

continued on page 18...
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2010 omea awards
State championship in all three categories 
of band, choir, and orchestra.  She was 
at each performance and led the cheers.  
the following week, she organized a pep 
assembly to honor the music programs 
and all three of our groups performed for 
the student body.

a parent wrote, “Her energy and unwaver-
ing commitment to the music program have 
had a major impact on our son and daugh-
ter, and on the lives of so many others.”

Outstanding Administrator Award
dan Jamison, Superintendent of Sherwood 
Public Schools
(No photo)

a powerful advocate for the performing arts 
dan Jamison, Superintendent of Sherwood 
Public Schools is the other recipient of our 
outstanding administrator award.  

one nominator wrote, “as the band direc-
tor in this district, I have witnessed his 
sincere support and commitment for the 
arts though the actions he has taken to 
develop a vibrant program at all levels.  He 
has made the arts a priority during these 
challenging economic times and continues 
to find ways to support all the programs.”  

two years ago, our recipient sat down with 
the music staff and asked an interesting 
question. “What would be their vision of a 
strong and vital music education program 
be if money were not an impediment?”  
Because of this meeting, he pledged a 
four-year commitment to enhance the 
current music offerings and find ways for 
additional offerings.  this has included a 
major remodel of the music facilities, includ-
ing new rehearsal rooms, practice rooms, 
and storage areas.  He has also provided 
significant funding for the marching band 
in the purchase of 150 uniforms, battery 
and front ensemble instruments, as well 
as marching instruments.  He also com-
mitted an additional $60,000 for tubas, 
double reeds, and percussion instruments 
for concert band.  In 2008, the fully sup-
plied marching band, color guard, and 
drum line performed for the first time in 

15 years!  In addition, in 2009 when other 
districts were laying off music teachers, 
this district was hiring a full time teacher at 
the middle school and a half time teacher 
at the elementary school.  

a parent wrote, “I can honestly say that he 
has a genuine commitment and love for 
music education in our district. It’s wonder-
ful to hear students comment on how they 
enjoy seeing him when he stops in to listen 
to a high school Symphonic Winds class or 
attends a middle school band concert, or 
an elementary choir performance. He truly 
exemplifies the qualities of an outstanding 
administrator.”

Outstanding Music Educator Award
Patrick Vandehey
George Fox university, Newberg

each year, omea recognizes an individual 
whose commitment to students and to 
quality teaching represents the highest 
standards of our profession. I think you will 
all agree that this year’s recipient certainly 
fulfills those criteria. this award represents 
that highest honor we can give to a music 
teacher and all levels and disciplines of 
oregon music educators qualify for con-
sideration.  

our award winner has degrees from univer-
sity of Washington and a master’s degree 
from Portland State university.  He taught 
for 23 years in high school instrumental 
music where he developed an incredible 
record of excellence in jazz, concert band, 
and marching band. including first places 
finishes in the oSaa Band content four 

times. In 2003, our nominee accepted 
a position in instrumental music at the 
collegiate level where his bands have ac-
cepted invitations to perform at the state 
and regional level at music conferences.  

His awards and honors are off the charts 
including, a past president of omea, the 
state, regional, and national recipient of 
the Stanbury award for outstanding Young 
Band director. In 2000, he was inducted 
into the Band World Legion of Honor by 
the John Philip Sousa Foundation, and 
was also named in that same year one of 
oregon’s top 10 music educators.  In 2002, 
he received the citation of excellence from 
the National Band association and 2006, 
was inducted into the Northwest Bandmas-
ters association.  

a former student and current music educa-
tor in our state wrote, “He showed me what 
it meant to embody and physically express 
music. I believe that if I was deaf, I would 
have a good understanding of what a song 
sounded like just by watching him conduct.”  

another current teacher wrote, “He was one 
of the major influences in my decision to 
be a teacher.  as a student in his band, his 
passion for music and love of a challenge 
inspired me and my classmates to always 
perform to the best of our ability. Never 
settling for less than our best is a lesson 
that we all take into any profession we 
enter.  the trait that I most appreciate and 
that has had the biggest impact on me is 
how genuine he is.  He is very honest and 
always striving to learn.  Whether it’s about 
conducting, woodworking, or any other as-
pects of his life, he is always striving to learn 
new skills.  as his student, I respected these 
traits and now, as a teacher, I really hope 
to reflect these traits.  He is an outstanding 
teacher and mentor, and I am honored to 
call him a colleague and a friend.”
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2010 omea awards
John C McManus Distinguished 
Teacher Award
charles creighton, crescent Valley High 
School, corvallis

the John c mcmanus distinguished 
teacher award is the highest honor that 
omea can bestow on members of our 
profession.  It honors the life and work of 
John mcmanus who served music educa-
tion selflessly and tirelessly.  Winners of 
this award are a who’s who  hall of fame for 
music educators in our state.  It reflects a 
lifetime of passion and dedication to their 
art, as well as a commitment to advocacy 
and to service.  

our recipient holds masters’ degrees in 
piano performance and conducting from 
the university of california and has spent 
his life devoted to developing an orchestra 
program that serves both the school and 
community by focusing on a commitment to 
high standards and a passion for great art.  
He has received the oregon associated 
Industries “Golden apple” teaching award, 
the oregon Symphony outstanding music 
educator award and the 2006 oregon edu-
cation association excellence in teaching 
award. during the summer of 2006, he was 
invited to Washington d.c. and presented 
with the Presidential Scholar distinguished 
teacher award.  His orchestras have trav-
eled around the world and won first prizes 
at the oSaa State music contest.

there are now more than twenty former 
students of this educator working in major 
orchestras throughout the world, including 
the oregon Symphony, San Francisco Sym-
phony and opera orchestras, colorado 
Symphony, New Jersey Symphony, Hous-
ton Symphony, Seattle Symphony, several 
european orchestras, and several touring 
chamber music ensembles. there are 
also a half-dozen former students who are 
Pacific NW band and orchestra directors.

His high school administrator wrote, “the 
depth of his passion and commitment to 
music education K-12 is unparalleled.  In 
addition, he has the ability to inspire both 
students and the community alike to work 
toward a common goal, as evidenced by 
the development of the youth symphony. 

teaching music is not just a job or a career 
for him, it is who he is as a person.”

a student wrote, “He is easily the great-
est teacher I have had in my life. I think 
what makes him special is that he genu-
inely cares about every single one of his 
students. He sets high standards for his 
orchestras and pushes them to be their 
best; he is ambitious and creative and is 
always taking calculated risks. at the same 
time, however, he is also extremely good at 
putting things into perspective, whether it is 
the music or his students’ lives in general. 
He is an amazing communicator, organizer, 
and leader. I am proud to be his student, 
and I know he will remain one of my most 
important mentors for the rest of my life.” 
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Band columndave Hodges
all State Symphonic Band manager

Strong Musical Habits Checklist for 
Band Students

Responsible 
musicians make 
Quality Bands

R
esponsibility is a trait found in 
students of the best High School 
Bands.  these players show 
responsibility for themselves, for 

each other, the director, and ultimately the 
composer.  to raise the level of any band, 
the members of that band need to develop 
strong musical habits.

I am giving you this check list of what is ex-
pected of you and how you should prepare 
for rehearsal.  If you will study this and carry 
from it to rehearsal the information given, it 
will save hours of rehearsal time.

ARTICULATION
1.  When playing staccato passages, think 

‘light-separation’, not shortness.
2. accents don’t always mean louder; 

sometimes they require only more 
separation.

3.  Support long tones to the end; make 
them go somewhere; guard against poor 
attacks and releases.

4.  avoid taking more breaths than needed.  
However, make sure you use the breath 
marks given so you don’t play beyond 
them and break up the next phrase.

DYNAMICS
5.  Support soft sounds as much or more 

than you do loud ones.  Learn how 
to ‘shout’ a whisper – play soft with 
intensity.

6. Never play with an ugly or strident sound.  
If you lose control you are playing too 
loudly.

7.  avoid beginning crescendos too soon.  
the longer you wait the more dramatic 
they become.

INTONATION
8.  Learn to adjust individual pitch problems 

by finding problem areas of your instru-
ment.  Learn the pitch tendencies of your 
instrument and check your chromatic 
scale with a tuner.

9. always learn to tune chords from the 
bottom up.  attempt to eliminate beats.  
more volume is obtained when we play 
in tune.

RHYTHM
10. Beware of triplets.  avoid the tendency 

to drag or rush them.
11. don’t allow dotted rhythms to become 

triplets.
12. avoid the tendency to rush fast pas-

sages.  Keep your anticipation and 
excitement in check.

13. Keep a constant subdivision of beat 
going in your head – or pat your foot.

PRACTICING
14. Some errors are inevitable.  Learn from 

them so they do not happen again.
15. Spend as much time playing softly as 

you do playing loudly.
16. Play complex passages in the simplest 

way possible, adding articulation and 
dynamics as each previous element is 
mastered.

17. master complex rhythms by counting, 
singing and tapping them.

18. Work hard on things you can’t play.  
don’t just practice the things you can 
play.

19. until you have mastered a passage 
in the practice session, don’t  leave it 

alone.  In rehearsals help your stand 
partner with it or get help from them.

GENERAL RULES
20.  Warm-up carefully, discreetly, and in 

an organized manner. others need to 
hear themselves, and you need to get an 
organized warm-up going that you are 
comfortable with something that helps  
you play better.  also learn to warm down 
after strenuous rehearsals.

21.  Never view any passage as easy.  Play-
ing anything well always takes skill and 
concentration.

22.  try not to get overly worried about dif-
ficult parts – it just makes them harder.

23.  LISteN to the other parts.  decide how 
your part fits in and play accordingly.

24.  ask about music terms or other words 
you don’t know.  Look them up.

25.  try to answer a question yourself before 
asking the conductor.  Save

 questions that do not pertain to the entire 
group until after rehearsal.

26. always look ahead at least a measure 
or two when playing.  When you sight-
read, play patterns of notes and rhythms 
rather than a note at a time.

27. When beginning a new work, apply the 
interpretive ideas from other composi-
tions in the same style or period to the 
new work.

28. Leave personal problems outside the 
classroom both in rehearsal and in the 
concert.  don’t take musical comments 
from the conductor personally.

29. Positive self-criticism is necessary.  
challenge yourself to become a consis-
tent and reliable performer.

30. No matter how well you play, teamwork 
is essential.  the individual is less im-
portant than the ensemble as a whole.

31. try to be a positive person, and you will 
get positive reactions back.

32.  Have a pencil in all rehearsals.
 

Brian Wandell, Robert F. Dougherty, Michal Ben-Shachar, Gayle K. Deutsch, and Jessica Tsang, Stanford University, 
in Learning, Arts, and the Brain (Dana Press, 2008)
...our data on the relationship between arts training and cognitive development revealed a correlation between the amount of music training 
and the amount of improvement in reading fluency in children.... We discovered a correlation between brain structure--the diffusion properties 
of a part of the corpus callosum--and reading ability as well as phonological awareness, an auditory skill that is closely related to reading ability.
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F
or the past 10 years, I have 
worked as a consultant at a firm 
that specializes in architectural 
acoustics.  this means I spend 

my time reviewing buildings and rooms 
using architectural means and methods, to 
reduce any unwanted noise and to promote 
wanted sound.  a fairly common complaint 
is, “my room is too loud!  What can I do to 
make it quieter?”  this complaint doesn’t 
just come from the music folks at schools; 
it also comes from receptionists at hospitals 
and from mechanics in auto shops.  the 
first thing I usually do is reinterpret the com-
plaint as, “For the amount of noise being 
generated in my room, it sure seems like 
my room is making it louder.  Is there some 
way that I can get the room to not make the 
noise seem louder?”  that’s what this ar-
ticle is about.  there is nothing that can be 
done to a room to make any specific noise 
source quieter, but there are things that can 
be done so that the room contributes very 
little to the noise level you hear.  It’s only as 
loud in a room as the noise source within 
it.  From there, the room can either help or 
hinder, and only by so much.

and one other distinction:  too “loud” ver-
sus too “live.”  this article is about a room 
that is too loud.  too live is a different con-
cept.  this article is about volume levels; 
how “loud.”  this article is not about how 
long the sound lasts within the room, how 
“live,” or, reverberation time.

First, some definitions.  Sound perceived by 
the human ear is more accurately called sound 
pressure level, and it’s expressed in decibels 
(dB).  You’ve probably heard of decibels be-
fore, and the tricky thing about decibels is that 
they aren’t linear, they’re logarithmic.  Which 
means adding and subtracting sound pres-
sure levels is not straightforward.  65 dB + 65 
dB does not equal 130 dB.  65 dB + 65 dB = 
68 dB.  If there is 10 dB or greater difference 
between the added sound levels, the sum is 
the louder level.  65 dB + 55 dB =65 dB, or 
110 dB + 55 dB = 110 dB.  that‘s because 
the larger value is so much greater than the 
lesser one, it doesn‘t affect it.  think of it like 
driving 100 mph, and adding 0.4 mph.  You‘re 
still only going 100 mph.

my Room is too Loud Jake Ross

Generally accepted human reactions to 
changes in sound pressure level are:  1 
dB is noticeable, 3 dB is very noticeable, 6 
dB is substantial, and 10 dB is a doubling 
or a halving.

Human hearing does not detect all frequen-
cies equally well.  We don‘t perceive the low 
frequencies or the very high frequencies as 
well as the mid frequencies.  consequently, 
when sound pressure levels are measured, 
one commonly accepted way to represent 
this is to use a weighting network for the 
measurement device; a weighting.  this 
is shown by the a at the end of the db, 
meaning, from here on out, I‘ll show sound 
pressure levels as dB(a).

“there is nothing that can be done 

to a room to make any specific noise 

source quieter, but there are things 

that can be done so that the room 

contributes very little to the noise 

level you hear.”

direct sound is the sound that propagates 
from the source directly to the receiver‘s 
ear.  think of it like a straight line between 
the source and the receiver.  So for any 
specific source-receiver set up, the only 
things that can affect the perceived loud-
ness is how loud the source is originally 
and how much distance exists between the 
source and the receiver.  For the receiver 
to perceive a quieter sound, the source 
either needs to be quieter, or the distance 
between the source and receiver needs 
to be larger.

Reverberant sound is the sound that 
bounces around inside the room before it 
lands on the receiver’s ear.  as a perceived 
sound level, reverberant sound is a lot more 
complicated than direct sound.  Perceived 
reverberant sound level depends upon how 
many times the sound has bounced off of 
the interior surfaces of the room (which is 
directly related to the interior volume of the 

room), how absorptive or reflective those 
surfaces are, and how loud the source 
is originally.  So in a given room (fixed 
volume), for the receiver to perceive a qui-
eter sound, the surfaces should be more 
absorptive and less reflective or, the source 
needs to be quieter.

So ultimately, the sound pressure level 
that our ears experience is the sum of the 
direct sound and the reverberant sound.  
So let me pitch my case by building some 
representative examples and putting the 
same sound source in those examples and 
summing up the perceived sound pres-
sure levels.  our sound source produces 
65 db(a) at the source.  this number is for 
example only, and should only be thought 
of as an example.  Your band or choir may 
be louder (or even quieter), but in order to 
tell my story, I have to quote a source level, 
and I picked 65 dB(a).  this means that the 
source is 65 dB(a) right at the source, and, 
for the direct sound only, the measured 
sound pressure level diminishes as we 
move away from it.

our first example:  outside.  If you‘re out-
side there is no reverberant sound.  So 
the only thing your ear perceives from our 
example source is the direct sound.  Since 
our example source is fixed in level, the 
only thing that can change the loudness 
that you perceive is how far away you are 
from the source.
at 15‘, direct sound is 44 dB(a).
at 65‘, direct sound is 31 dB(a).

Let‘s take our example source inside a typi-
cal large gymnasium.  Floor is hard, walls 
are hard, and just for comparison later, the 
ceiling is typical acoustic ceiling tile.  Now 
our ear experiences both direct sound 
and reverberant sound, so we have to 
sum those up.  additionally, we can still be 
15‘ or 65‘ away from our example source.  
However, the reverberant sound pressure 
level is the same everywhere in the room.
Reverberant sound level is 40 dB(a).
at 15‘, direct sound is 44 dB(a).  Sum of 
direct and reverberant is 45 dB(a).
at 65‘, direct sound is 31 dB(a).  Sum of 
direct and reverberant is 41 dB(a).
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Next example is that same gymnasium, 
except we‘ve covered half of the walls with 
very absorptive acoustic wall panels.  So 
we‘ve significantly added to the amount 
of sound absorptive material in the room.
Reverberant sound level is 36 dB(a).
at 15‘, direct sound is 44 dB(a).  Sum of 
direct and reverberant is 44 dB(a).
at 65‘, direct sound is 31 dB(a).  Sum of 
direct and reverberant is 37 dB(a).

Now let‘s notice some things.  the direct 
sound level is the same in all cases.  When 
we are close to the source, the direct 
sound is the primary contributor, but when 
we are far away, the reverberant sound is 
the primary contributor.  For the overall 
sound pressure level, at 15‘, the difference 
between the hard gym and the absorptive 
gym is 1 dB(a).  at 65‘, it‘s 4 dB(a).  again, 
remember, this article is about how loud it 
is, not about how long the sound lasts in 

the room.  If you add a bunch of absorp-
tion to a gymnasium, the reverberation 
time should decrease, and, the reverberant 
sound level should also decrease.  Just not 
by a whole lot.

Let‘s move our example source into a good-
sized band room.  Now we can‘t stand 65‘ 
away from it anymore.  For comparison, 
let‘s finish the room the same as our hard 
gymnasium; hard floor, hard walls, and an 
acoustic tile ceiling.
Reverberant sound level is 48 dB(a).
at 15‘, direct sound is 44 dB(a).  Sum of 
direct and reverberant is 49 dB(a).

Now, much like our absorptive gymnasium, 
let‘s add acoustic wall panels to half of 
the walls.
Reverberant sound level is 43 dB(a).
at 15‘, direct sound is 44 dB(a).  Sum of 
direct and reverberant is 46 dB(a).

again, the direct sound is the same.  the 
reverberant sound levels in the smaller 
band room are higher than in the larger 
gymnasium.  and, the addition of absorp-
tive materials to the band room had a 
slightly greater effect on the reverberant 
sound level than in the gymnasium.

one more example; let‘s move into a large 
practice room, say 15‘ x 15‘.  that way we 
can still stand 15‘ away from our example 
source.  and let‘s finish this practice room 
the same way; hard floor, hard walls, and 
an acoustic tile ceiling.
Reverberant sound level is 58 dB(a).
at 15‘, direct sound is 44 dB(a).  Sum of 
direct and reverberant is 58 dB(a).

Now let‘s finish our practice room with half of 
the walls covered with acoustic wall panels.
Reverberant sound level is 52 dB(a).

continued on page 24...
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at 15‘, direct sound is 44 dB(a).  Sum of 
direct and reverberant is 53 dB(a).

Here‘s our worst case example; the small 
hard room, where the reverberant sound 
dominates.  the addition of the absorp-
tive materials has a significant effect, but 
the reverberant level is still the primary 
contributor.

and one more reminder, the above is an 
example.  I picked a source out of thin air, 
then I manufactured some simplified situ-
ations to put that source into.  So try not 
to focus on the absolute sound pressure 
levels.  Rather, focus on the changes, or 
the relative differences.  Your particular 
situation could be very different.

So, some thoughts here.
If you believe your hearing is at risk, contact 
an audiologist or a medical professional 
and get it checked.  one possible strategy 
that these professionals may suggest is 
hearing protection, or earplugs.

If you want to make changes to your room, 
or your particular situation, here are some 
things to think about.
a larger room helps, along with increasing 
the distance between the source and the 
receiver.  another effect that happens in 
rooms is where the sound pressure level 
„piles up“ within 4‘ (or so) of hard walls.  
It‘s a boundary effect, and it means that if 
you‘re ears are within 4‘ of a hard surface, 
the sound pressure level is a little greater 
than if you were further away from the wall, 
but it‘s usually only about 3 dB.
adding absorptive materials to a room is 
usually a good idea.  Just about anything 
soft can have some effects.  carpet, 
drapes, upholstered seats, or even human 
beings are absorptive at different frequen-
cies.  thin materials only affect high fre-
quencies; it takes thicker materials to effect 
mid and low frequencies.  commercially 
available acoustic wall or ceiling panels 
and acoustic ceiling tile typically perform 
as advertised.  However, it usually takes 
significant amounts of material to make a 
significant change.  and try to be efficient 
with the placement of the absorption.  If 

your ears detect a „hot spot“ coming from 
a particular surface, trust them and put 
something absorptive there.

try to trust your ears more than your eyes.  
an element of psychoacoustics is that the 
brain will try to link visual and audio cues.  
So we think we hear, or don‘t hear, some-
thing that our eyes perceive.  For example, 
all of that absorptive fiberglass insulation 
on top of the suspended ceiling clouds, 
or, the specialized concrete block products 
that actually have absorptive properties.  
our eyes fail to see any absorption, so we 
expect the room to be more live and more 
loud, even if it isn‘t.  and the other extreme 
where the ceiling is completely covered 
with acoustic ceiling tile, but it‘s been 
painted over.  our eyes see the absorption 
and help our ears believe it‘s working, when 
in reality the paint has reduced the ceiling 
tiles absorption greatly.

If you think you need legislative help, one 
place to start is the audiologist or medical 
professional mentioned above, or, oregon‘s 
occupational Safety and Health adminis-
tration.  to my knowledge, the only interior 
noise regulations out there are oSHa‘s 
noise exposure guidelines.  Remember, 
I‘m an engineer in architectural acoustics, 
so I‘m not the above mentioned audiolo-
gist or a lawyer.  However, most of oSHa‘s 
guidelines are aimed at industrial situations, 
so application in a music situation may be 
unwieldy.  also, oSHa‘s noise exposure 
guidelines use a noise dose measurement 
as a metric, and not simple overall sound 
pressure level.  meaning, the amount of 
noise exposure over a particular span of 
time is measured, and not just the sound 
pressure level at one instant.  this makes if 
difficult (and very rare) for a music situation 
to actually constitute an oSHa violation.

ultimately, the primary contributor to the 
sound levels our ears experience is the 
original source level.  after that, the distance 
between the source and receiver, the size 
of the room, and the amount of absorptive 
materials can have a significant effect on the 
perceived sound pressure levels.  However, 
even adding a significant amount of absorp-
tion to a room is not a „miracle cure.“

...too Loud



27SpringS P R I N G · I S S u e · 2 0 0 9 · 2 0 1 0

I
n the book publishing world, fiction au-
thors are frequently reminded to “show 
don’t tell. “ editors remind authors that 
readers are drawn to a story by expe-

riencing what the characters think, feel and 
say. telling the reader that the heroine is 
happy is not the same as reading about the 
expression of joy on her face, the tears on 
her cheeks and her sighs of delight. telling 
describes something; showing invites the 
reader to share the tale. 

music teachers would do well to heed the 
“show don’t tell” advice. While we can tell 
parents, administrators and community 
members what takes place in music class, 
showing them has a much greater impact. 
Presentations that explain, or tell, about 
the Frameworks, while important, are not 
usually attention getting. many times the 
audience leaves with information in hand 
but no greater understanding of what 
takes place in the music room. there is 
no lasting impression or emotional con-
nection. In order to garner support for the 
program, music educators must show the 
community what learning takes place in the 
classroom. Informances are one vehicle for 
showing and educating the public about 
general music.

Why choose an informance over a more 
traditional presentation? Informances 
are hybrid presentations that combine 
elements of information dissemination 
and a performance. their purpose is to 

advocate for and promote music educa-
tion by showing the public what occurs 
during music classes. While the expecta-
tion of a performance is a polished public 
presentation, informances have no set 
structure and therefore are more flexible. 
Instead of creating two separate entities 
of performer and audience, the nature of 
an informance allows for and encourages 
interaction between student performers 
and the audience. It is acceptable to stop 
and explain (or ask the students to lead 
the discussion) the learning process that 
occurs. When families understand why 
student musicians make particular musical 
choices, families become more invested in 
the learning process. this discussion and 
demonstration aspect of the informance, 
lacking in a traditional performance, cre-
ates an emotional connection, as families 
become active members of the informance. 

Who should be invited to an informance? 
Keeping in mind that an informance is 
designed to create awareness of the learn-
ing that takes place in class, the audience 
should consist of people that can advocate 
for music education. Parents of music stu-
dents are a key element. Not only are they 
tax payers, but they are a strong voting 
block at budget time. Inviting administrators 
to the informance provides a focused time, 
without the distraction of day to day duties, 
for them to observe what music students in 
their school are learning. Seniors citizens 
are another key element in the community. 

While they may not have children in the 
school system anymore, they are neighbors 
of students and town tax payers. Garner-
ing their support could make a difference 
during budget cut times. Inviting many 
segments of the community increases the 
chance for broad public support.

When should an informance take place? 
the answer, simply, is whenever it most 
benefits the program. an opportunity to 
invite the community into the music room, 
is an opportunity to advocate for music 
education. think about times during the 
school year when families are already in the 
building. curriculum nights and parent con-
ferences will reach many families at once. 
However, many music teachers prefer to set 
aside different days where the focus is on 
music. march, with music In our Schools 
month, is a time that is already set aside to 
focus on music. If the community already 
celebrates in some way, then capitalize on 
this and add an informance to propel the 
momentum of music education forward. 
other teachers prefer to reach out to the 
community just before the town votes upon 
the budget. maximize the impact of the 
informance by choosing strategic times 
during the school year. 

What form should an informance take? 
there is no set structure; create a setting 
that best highlights the learning taking 

Show don't tellKim Holster

continued on page 26...
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place in the classroom. a live sharing 
session is optimal because it encourages 
interaction between the public and the 
students. discussions and demonstrations 
take place. Students interact with the audi-
ence as performers and experts. While an 
informance with younger children will need 
to be more teacher directed, older students 
speaking for themselves is a valuable advo-
cacy tool. a child’s musicianship skills and 
confidence as a speaker and performer 
show the power of music education much 
better than a teacher telling the benefits of 
music education.

  a live informance is not always possible, 
however. In this case, playing a video of 
group project presentations, classroom 
discussion or compositions during key 
times when parents are in the building are 
alternatives. Posting clips and students 
work to a school web site is also a possibil-
ity. create access to student work through 
technology so that even though families 
are in the same room, they are still part 
of a child’s music education. Play student 
compositions through the school’s intercom 
system. encourage students to find other 
avenues to share their work.

 Informances provide opportunities for 
student musicians and music teachers to 
show the community what takes place dur-

ing music class. In times of budget crises, 
showing creates a powerful impact. the 
emotion and excitement generated by the 
informance has a longer lasting impression 
than just telling the public about the impor-
tance of music education. communities 
support what they value; encourage them 
to support music by showing them the 
value of music education.    
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...don't tell

“Why Art Makes Kids Smarter.” Nancy Kalish, 
Parenting Magazine, January 2010
“Hong Kong as well as Japan, canada, Fin-
land, and five other countries that consistently 
outperform us in math and reading all require 
extensive education in the arts without narrow-
ing their curriculum, according to a new report 
from common core, a Washington, dc, edu-
cational research and advocacy organization.  
 
For example, national guidelines in Hong Kong 
recommend that fourth-graders visit artists’ 
studios and study great works of sculpture and 
painting; in ontario, canada, learning musical 
composition and conducting are standard for 
eighth-graders.”
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What’s New In music 
technology 2010?

I 
enjoy writing this article every year for 
my fellow music educa-
tors. First of all, I get to 
attend the 4 day Namm 

convention held in mid- Janu-
ary in warm southern california 
and second to experience first 
hand all of the new products 
coming our way sometime dur-
ing the first half of 2010. there 
were tons of new products 
shown at Namm but the focus 
of this article is to inform you of some of the 
best tools for the music educator in 2010.

New Portable Digital 
Recorders

although the Zoom H4n  ($299) was intro-
duced last year, it is still by far one of my 
personal favorites because of its price, 
durability, and all of its many features. 
that being said several companies intro-
duced new recorders at Namm. Yamaha™ 
showed off a couple of new recorders. the 
new Pocketrak W24 ($299) is a 24bit/96khz 
recorder with built in X/Y mics, onboard 
speaker, built in tuner and metronome, 
wireless remote control, a peak limiter for 
optimum music recording and a high pass 
filter that automatically reduces wind noise 
and low freq rumble. the Pocketrak c24 
($199) is the world’s smallest and lightest 

recorder (2oz) and fits in your pant or shirt 
pocket. It has everything that the W24 has 
with the exception of no X/Y external mics 
(they are built in) and no wireless remote. 
It does come with an attachment clip how-

ever for easy mounting onto 
mic/music stands. It has 2GB 
internal memory, expandable 
with High capacity micro Sd 
cards. Sony™ introduced the 
new Pcm-m10 ($299) last fall 
but it was a big hit at Namm 
2010. It has 24bit/96khz ca-
pability, records WaV or mP3 
formats, has 4GB internal flash 
memory and a micro Sd slot 

for expanded memory, built in speaker, 
pitch control, built in limiter, has built in high 
speed uSB port, and comes with remote 
control and Sound Forge editing software. 
this is a real winner!
If you need both audio and video then you 
should consider the Zoom Q3 ($249). this 
wonderful device comes with the same 
mic setup at the Zoom H4n, comes with 
a 2GB Sd card (expandable up to 32GB 
for 16 hours of recording), video resolution 
of 640 x 480 at 30 frames/sec, records at 
44.1/48khz 16/24bit linear, has built in uSB 
2.0 and includes Handyshare™ editing and 
Youtube up loader software. this is a great 
solution for those music teachers who need 
assessment documented.

Keyboards

Yamaha™ literally captured the show with 
the introduction of the cP1 premium stage 
piano ($4999). I cannot begin to tell you 
how awesome this keyboard sounded 
to my ears. It uses new Scm modeling 
tone generation, has 17 vintage acous-
tic and electric piano sounds, has new 
NW-Stage wooden weighted action, has 
three pedals, and comes with cubase aI 
software. a slight step down gets you into 
the Yamaha™cP5 piano ($2599). this unit 

comes with the same action as the cP1, 
has 11 vintage acoustic and electric piano 
sounds plus 305 additional aVm sounds, 
has mic input for recording, and is perfect 
for the gigging musician. I am getting 
one for myself. Kurzweil™ came out with 
a couple of new keyboards as well. the 
Kurzweil Pc3K8 ($3495) has 88 note fully 
weighted keys, is K2/25/26 series library 
compatible, has 128 mB Flash Ram uSB 
and 128 mB sample flash ram, thumb 
drive capability with K series samples and 
programs. the Kurzweil Pc3Le8 ($2195) is 
an 88 note hammer action workstation with 
64 note polyphony. 

Microphones
If you are looking for that 
perfect stereo microphone 
for recording your bands/
choirs than look no further 
than the new audio tech-
nica™ at4050St ($1299). 
the quality of this mic is 
outstanding! It is a mid-
side stereo condenser mic 
with selectable matrixing, 
has dual diaphragm cap-
sules that maintain precise polar pattern 
across the full freq range, comes with 
custom shock mount and has integral 
80 kHz high pass filter with a 10 db pad 
switch. Blue mic™ introduced several new 
mics. the new encoRe 100 ($99) is a 
studio grade handheld dynamic mic that is 
every bit as good (and I think better) than 
the Shure Sm57. It produces incredible 
natural sounding vocals, balanced highs, 
and amazing detail and clarity. a step up 
in quality is the encoRe 200 ($149). the 
main difference here is the active dynamic 
circuit, which gives the mic a consistent 
performance no matter the cable length 
used. the Yeti ($149) is the most advanced 
and versatile multi-pattern uSB mic avail-
able. It combines 3 capsules, is tHX certi-
fied, can record in stereo or your choice of 
3 unique patterns, has a built in headphone 
amp for zero-latency monitoring and has 
headphone volume control. No drivers 
needed for mac or Win, just plug and play.

What's New In music techmike Klinger

continued on page 28...
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Software
Without any hesitation whatsoever cu-
base 5 ($299) wins the award for the most 
innovative audio/midi software. I am so 
impressed with this software. I ended up 
sitting through 3 days of clinics on it. It runs 
on either mac or Windows, has the very 
best vocal editing and pitch correction on 
the market, comes packed with tons of 
great instrument sound libraries, has the 
best convolution reverb I have ever heard, 
tons of effects, and they have made it so 
easy to use with great tutorial videos on the 
cd to help get you up and running quickly.

“cloud computing” is soon to be the wave 
of the future (especially in education). For 
those of you new to this term “cloud com-
puting” is where nothing is loaded onto your 
computer or stored onto your computer. 
all you really need is Internet access. all 
programs and files created are stored “in 
the clouds” or on a server located some-
where else. Noteflight (www.noteflight.com) is 
a simple composition program that is FRee and 

can be used to create and store student compo-
sitions in the clouds. When you go to the site it 
will prompt you to sign in and join. You can then 
start a new score and save, edit, publish, and 
share it with anyone you wish. all of the menus 
are located over on the right side of the page. 
In the not so distant future, I think we will all be 
seeing the more advanced software companies 
going to some sort of cloud computing. Now is 
the time to get ready and learn about it.

Other cool stuff

In a day and age where everything revolves 
around “texting” with our kids, the new Yamaha 
tenori-oN-W ($999) is the rage. designed by 
media artist toshio Iwai, this hand held pad type 
device is a new way of creating music. music 
becomes a wall of light as you paint the sounds 
across its 256 Led buttons. drawing slowly 
produces slow type patterns. drawing high/
low produces as such. It has a built in sound 
module and sequencer and lights up on both 
sides as it plays. Incredible new type of music 
making for K-12 kids!

If you have a need to convert those old LP’s 
(records) into digital files in your computer 
than the simple easy to use alesis PhonoLink 
adapter ($49) is just for you. on one end is the 
uSB cable that simply plugs into your computer, 
on the other end are two Rca jacks where you 
turntable plugs into. the pre-amp is built into the 
cable so it is simply as easy as that.

mike Klinger is the owner and founder of the 
Synthesis midi Workshop (www.midiworkshop.
com), which specializes in educational training 
and sales in music technology.

...music tech

meNc Recognition
meNc collegiate 
Professional 
achievement
the purpose of meNc collegiate Profes-
sional achievement is to recognize col-
legiate members for their commitment and 
dedication to meNc and to music education.  
this recognition is given to collegiate mem-
bers who have served their meNc collegiate 
chapters in an exemplary manner.

aubrey Peterson, of the oregon State uni-

versity collegiate chapter has been selected 
for this honor!  congratulations, aubrey and 
welcome to a wonderful profession!

meNc chapter 
Growth awards
the chapter Growth certificate of achieve-
ment was established to stimulate growth in 
collegiate membership. Since its inception 
in 1986, collegiate chapters have received 
national and statewide recognition for signifi-
cant chapter growth. the recognition is given 
to chapters that increase their enrollment 

from the previous year. Recipients receive a 
certificate of Recognition from meNc. 

congratulations to the following meNc 
collegiate chapters for earning chapter 
Growth certificates of achievement!

George Fox university, dick elliott advisor 
Lewis & clark college, dave Becker advisor 
Pacific university, George Harshbarger 
advisor
Warner Pacific college, charles Bolton 
advisor
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If you want music to sharpen 
your senses, boost your 
ability to focus and perhaps 
even improve your memory, 
you need to be a participant, 
not just a listener.
march 1, 2010

F
ive months after we are conceived, 
music begins to capture our atten-
tion and wire our brains for a lifetime 
of aural experience. at the other end 

of life, musical memories can be imprinted 
on the brain so indelibly that they can be 
retrieved, perfectly intact, from the depths 
of a mind ravaged by alzheimer's disease. 

In between, music can puncture stress, 
dissipate anger and comfort us in sadness.  

as if all that weren't enough, for years 
parents have been seduced by even 
loftier promises from an industry hawking 
the recorded music of mozart and other 
classical composers as a means to ensure 
brilliant babies.

But for all its beauty, power and capacity 
to move, researchers have concluded that 
music is little more than ear candy for the 
brain if it is consumed only passively. If you 
want music to sharpen your senses, boost 
your ability to focus and perhaps even 
improve your memory, the latest word from 
science is you'll need more than hype and 
a loaded iPod.

You gotta get in there and play. Or 
sing, bang or pluck.  

"the mozart effect? that's just crap," says 
Glenn Schellenberg, a psychologist at 
the university of toronto who conducts 
research on the effect of music and musi-
cal instruction.

even the author of the 1993 study that set off 
the commercial frenzy says her group's find-
ings — from an experiment that had college 

students, not babies, listen to mozart — were 
"grossly misapplied and over-exaggerated." 
Psychologist Frances Rauscher, along with 
the rest of the field studying music's effects 
on the brain, has long since moved on to 
explore the effect of active musical instruc-
tion on cognitive performance.

the upshot of their work is clear: Learning to 
make music changes the brain and boosts 
broad academic performance. Findings 
across the board suggest that, even for a 
kid who will not grow up to be a Wynton 
marsalis or a Joshua Bell, spending money 
and time on music lessons and practice is 
a solid investment in mental fitness.  

entrepreneur don campbell, dubbed the 
"P.t. Barnum of the mozart effect," has 
built a thriving online business selling 
cds with names like "mozart to Go" to 
enhance children's creativity and school 
performance. and, campbell says on his 
website, parents of children with dyslexia, 
autism and attention deficit hyperactivity 
disorder should buy
his cds to improve their children's neuro-
psychiatric conditions.

campbell's sales pitch melds seemingly 
scientific claims with breathless hype. mo-
zart's compositions "modify attentiveness 
and alertness" because their "structural and 
not overly emotional expression helps clarify 
time/space perception." His proprietary mixes 
of the prodigy's music, writes campbell, draw 
on "psychological, physiological, and aes-
thetic factors to achieve a variety of auditory, 
physical, and emotional responses.

" Wolfgang amadeus is not the only com-
poser beloved by entrepreneurs promising 
smarter children. Internet sites offer fretful 
new parents a range of slow, synthesized 
music by other musical greats, including 
J.S. Bach, Haydn and Vivaldi.

a "Baroque-a-bye Baby cd," its cover 
showing a blissed-out baby clamped into 

earphones and a slant seat, promises that 
its musical offerings will mimic mother's 
heartbeat at 60 beats per minute, offering 
"mathematical perfection and symmetry" 
designed to "stimulate your child's brain.

" If only basking in surround sound were 
enough. the effect of listening to beloved 
classical music is at best small, fleeting 
and — with all deference to the late-18th 
century musical genius — not even unique 
to mozart, Schellenberg says.

true, listening to music we like — whether 
it's hip-hop, show tunes or Schubert — 
does makes us feel good. Positive mood, 
in turn, increases focus and attention, which 
improves performance on many tests of 
mental sharpness. In some, but not all, 
studies, that includes improvements in the 
kind of mental skills we use in doing com-
plex math problems, interpreting driving 
directions and pondering how to fit a large 
bookcase in the trunk of a small car.

But the performance-enhancing effect, 
Schellenberg says, lingers for no more than 
about 10 minutes after the music stops.

Learning to play, he has found, is a far 
better bet. In a 2004 study, he and his 
colleagues randomly assigned 144 6-year-
olds to receive instruction in keyboard, 
voice, drama or nothing. after a year, kids 
who got keyboard or voice lessons showed 
a 3-point IQ boost on average over the kids 
taking drama or no lessons at all.

It's a modest improvement but one that may 
build on itself since, for all its faults, IQ is a 
reliable predictor of a child's performance 
in school. Better performance in school 
typically leads to more and better school-
ing — which, in turn, further increases IQ.

For those receiving musical instruction, 
"there is evidence that music changes the 
brain in positive and permanent ways," says 

Playing along with the 
mozart effectmelissa Healy

continued on page 32...
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Laurel trainor, professor of psychology, 
neuroscience and behavior, and director of 
the auditory development lab of mcmaster 
university in toronto. Yet like a medica-
tion that powerfully treats an illness, but 
in mysterious ways, the means by which 
music might enhance cognitive powers has 
eluded scientists so far.

They do have some clues.

Learning to make music engages and de-
mands coordination among many brain re-
gions, including those that process sights, 
sounds, emotions and memories, says dr. 
Gottfried Schlaug, a Harvard university 
neurologist.

Years ago, Schlaug found a glaring and 
suggestive difference between the brains 
of 30 professional musicians and 30 non-
musician adults of matched age and gen-
der. In the musicians, the bundle of con-
nective fibers that carry messages between 
the brain's right and left hemispheres — a 
structure called the corpus callosum — was 
larger and denser on average than that 
of their non-musical peers. the brawnier 
bridge was particularly notable toward the 
rear of the brain, at the crossing that links 
areas responsible for sensory perception 
and voluntary movement.

It suggested not only that musicians might 
be able to more nimbly react to incoming in-
formation but also that their brains might be 
more resilient and adaptable, allowing right 
and left hemispheres, which specialize in 
separate functions, to work better together.  

Schlaug and colleagues also found that 
the musicians who had begun their musi-
cal training before the age of 7 showed the 
most pronounced differences — suggest-
ing an early start might rewire the brain 
most dramatically.

Newer work has shown that music also 
enhances mental performance. In a study 
published last march, Schlaug and a team 
of researchers in Boston put 31 first-graders 
through magnetic resonance imaging (mRI) 
brain scans, as well as a series of cognitive 
skills tests, to gauge the effect of 15 months 
of keyboard training. compared with kids 
getting a playful group music class once 
a week, 6-year-olds who got intensive, 
weekly, one-on-one music instruction had 
greater and more widespread expansion in 
volume across many areas of their brains. 
and they performed better on tests of fine 
motor skill and of several other skills directly 
related to music. But the study, published 
in the Journal of Neuroscience, failed to 
find improvements in cognitive skills not 
directly related to musical skills, such 
as word recall, language discrimination, 
abstract reasoning and spatial and visual 
problem-solving.

other studies have found that music in-
struction may indeed make you smarter. 
a team led by trainor reported that in kids 
chosen randomly to get a tightly structured 
instrumental training called the Suzuki 
method, brain responses were two to three 
years more mature on average than those 
in children not taking music lessons.

electrical signals traveled more swiftly 
and efficiently through the brains of the 
Suzukitrained kids, who also showed im-
proved performance on tasks that required 
sustained attention and the ability to hold 
information in memory long enough to 
execute complex tasks — what neurosci-
entists call working memory.

"What happens in music lessons is they're 
fun," trainor says. "But at the same time, 
they're very demanding. the child has to 
hold an instrument, position his hands, 
listen to the sound the teacher's making, re-
produce that sound, hold in mind the sound 
and compare it, assess pitch and sound 
quality, and change that if necessary.

"all that takes a tremendous amount of 
attention. It trains kids how to accomplish 
things, and it trains memory as well," trainor 
adds. "all that is going to make you better 
at learning.

" In the end, music listening may come in a 
distant second to learning in a brain-build-
ing contest. But one thing we know beyond 
a doubt is that it brings pleasure — and few 
psychologists scoff at the power of that. It 
promotes well-being. It enhances attention. 
It protects against the depredation of age. It 
can even ease pain. "music is one of those
things out there that people enjoy," says 
Robert Zatorre, a neuropsychologist at 
mcGill university who researches music's 
effects. "that's already a lot!"

melissa.healy@latimes.com
copyright © 2010, the Los angeles times

...mozart effect

Harris Interactive survey release, November 12, 2007
Research confirms that music education at an early age greatly increases the likelihood that a child will grow up to seek higher education and 
ultimately earn a higher salary. If you want to be a ceo, college president, or even a rock star, the message from this survey is: take music. as with 
reading, writing, and arithmetic, music should be a core academic focus because it is so vital to a well rounded education and will pay dividends 
later in life, no matter the career path taken.

Respondents of the Harris Poll cite skills they learned in music as helping them in their careers today. Seventy-two percent of adults with music 
education agree that it equips people to be better team players in their career, and nearly six in ten agree that music education has influenced 
their creative problem-solving skills. many also agree music education provides a disciplined approach to problem solving, a sense of organiza-
tion and prepares someone to manage the tasks of their job more successfully.
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